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1. Aims
This policy aims to:
●
●
●

Provide clear guidelines on our approach to formative and summative assessment
Establish a consistent and coherent approach to recording summative assessment outcomes and
reporting to parents
Clearly set out how and when assessment practice will be monitored and evaluated

2. Legislation and Guidance
Since the removal of National Curriculum levels in 2014, schools have been free to develop their own
approaches to assessment.
This policy refers to the recommendations in the Final Report of the Commission on Assessment without
Levels.
It also refers to statutory reporting requirements set out in the Education (Pupil Information) (England)
Regulations 2005: schedule 1.
3. Principles of Assessment
To ensure that:
●
●
●
●
●
●
●
●
●
●

Assessment is an integral part of teaching, based on best practice, enabling teachers to quickly
identify targeted areas of development for children
High quality teaching is supported and informed by high quality formative assessment. (ongoing
assessment)
The school ethos promotes and emphasises the opportunity for all children to succeed if taught and
assessed effectively.
There is always a clear purpose for assessing and assessment is fit for its intended purpose.
Assessment is used to support children’s progress from their starting points, attainment and
achievement.
Assessment supports informative and productive conversations with pupils and parents
Children take responsibility for achievements and are encouraged to reflect on their own progress,
understand their strengths and identify what they need to do to improve.
We achieve our assessment without adding unnecessarily to teacher workload.
Assessment is inclusive of all abilities.
A range of assessments are used including ‘Day to Day In-School Formative Assessment’, ‘In School
Summative Assessment and ‘Nationally Standardised Summative Assessment.’

Please also reference TLT assessment procedures
4. Assessment Approaches
At Knowles Primary School we see assessment as an integral part of teaching and learning.
We use three broad overarching forms of assessment: day-to-day in-school formative assessment, in-school
summative assessment and nationally standardised summative assessment.
4.1 In-school Formative Assessment
Effective in-school formative assessment enables:
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●
●
●

Teachers to identify how pupils are performing on a continuing basis and to use this information to
provide appropriate support or extension, evaluate teaching and plan future lessons
Pupils to measure their knowledge and understanding against key learning, and identify areas in
which they need to improve
Parents to gain a broad picture of where their child’s strengths and weaknesses lie, and what they
need to do to improve

Formative Assessment is used daily by teachers and TLSP’s to inform children’s progress during lessons.
Formative assessment techniques include: marking and feedback, questioning, verbal feedback, self and
peer assessment and pupil observations.
Marking and Feedback
Our marking policy ensures that marking is consistent across the school and provides all children with
knowledge of how they have been successful and steps needed to further improve. Teachers give
immediate feedback (verbal and written) during lessons, linked to the key learning, focusing on where the
children have been successful and where the children can edit for improvement and next steps. Teachers
identify spellings and number formation mistakes and children practise these three times during the
session. Through marking, teachers also identify children’s personal targets.
See Appendix 1 for our marking and feedback guidelines.
Observation
Observation is a tool which should be used continually by the teacher. Observations can be planned for and
have a particular assessment focus or they may be an incidental observation made by a class teacher or a
requested observation from an outside agency.
Discussion / Questioning
Discussion and questioning are an integral part of classroom activity and are closely linked to the personal
and social development of a child. For example, teachers will value opportunities for children to report back
to the class about their work, to explain to others what they are doing, to take their turn in discussion and
be able to ask questions. The discussions will be at individual or group level to provide a variety of
opportunities, which is important to both teacher and child. Teachers should use a range of questioning
techniques.
Guided Group Feedback
Pupils working in guided groups with adults will receive instant verbal feedback linked to their current
learning and will engage in dialogue that ensures key learning is shared and progress against it is made.
4.2 In-school Summative Assessment
Effective in-school summative assessment enables:
●

●
●
●

School leaders to monitor the performance of pupil cohorts, identify where interventions may be
required, and work with teachers to ensure pupils are supported to achieve sufficient progress and
attainment
Teachers to evaluate learning at the end of a unit or period and the impact of their own teaching
Pupils to understand how well they have learned and understood a subject or course of work
taught over a period of time. It should be used to provide feedback on how they can improve
Parents to stay informed about the achievement, progress and wider outcomes of their child across
a period of time.

Summative Assessment
In 2014 levels were removed from the National Curriculum to ‘allow teachers greater flexibility in the way
that they plan and assess pupils’ learning’. At Knowles Primary School, we understand that progress is not
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linear throughout a child’s school career and only at the end of a key stage are they assessed against
national standards.
We only judge whether children are working at age related expectations at the end of each Key Stage (EYFS,
Year 2 & Year 6) where statutory assessments are in place.
In Years 1, 3, 4 and 5, we use teacher assessment at the end of each term to identify if children are
accessing the curriculum appropriately, to identify if there are any gaps and to ensure that teachers act
quickly to support children and improve attainment.
Children are assessed against National Curriculum expectations for Year 1, Year 2, Lower Key Stage 2 and
Upper Key Stage 2.

Years 1, 3, 4 and 5
A

B

C

Accessing age appropriate
learning

Can access age appropriate
learning but gaps identified

Not accessing age appropriate
learning

Personal targets provided

Personal targets through Needs
and Strategies provided

End of Key Stage Year groups: 2 and 6
B

W

S

S+

Beginning to access the
year group expectations

Working within year
group expectations

Secure at end of year
expectations for the
year group

Working at greater
depth

Children complete independent learning tasks fortnightly in reading, writing and maths to assess whether
they are accessing the National Curriculum for their appropriate year group and applying new knowledge
and skills independently.
If the children are identified as having gaps from previous learning, teachers identify these swiftly and
manageable targets are put in place to enable children to close the gap.
If children are unable to access age-appropriate learning they are assessed by the SENCo and given
personalised needs and strategies to enable them to be successful.
In maths, teacher assessment is also supported by summative tests from Collins. Children do at least 3
summative tests each year near data entry points. These are linked to White Rose and so follow the same
pathway.
In reading, teacher assessment is also supported by summative tests from Collins. Children do at least 3
summative tests each year near data entry points. The Collins assessments are linked to our whole school
reading scheme - Collins Big Cat.
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Summative assessments for foundation subjects are completed once a year and are made up from
children’s interviews, assessment sampling, results from their big quizzes and outcomes in books.
EYFS
Baselines are carried out within the first 4 weeks of children starting school. Termly assessments are then
carried out based on the following; independent work in learning journeys, observations, independent
writing and independent maths. Phonics assessments are carried out every half term. All data is recorded
onto our electronic tracking system under the EYFS profile judgements (Birth-3, 3-4, Children in Reception
and ELG).
EYFS Short Observations
EYFS use short observations as a key form of summative assessment. Short observations are in the moment
snapshots capturing children’s learning, which are then inputted into children's learning journals. These are
then used towards formative assessments at the end of each term and used to inform teachers of next
steps for each child.
An Inclusive Approach to Assessment
In addition to the assessments above, the school will make use of additional diagnostic assessments to
contribute to the early and accurate identification of children and young people’s special education needs
and any requirements for support and intervention.
Recording Summative Assessment
All summative assessments for each child are recorded on the schools tracking system. Assessments from
each assessment point are kept throughout the child’s time at Knowles Primary School so that progress
from starting points can be tracked clearly.
4.3 Nationally standardised summative assessment
Nationally standardised summative assessment enables:
●

●
●

School leaders to monitor the performance of pupil cohorts, identify where interventions may be
required, and work with teachers to ensure pupils are supported to achieve sufficient progress and
attainment
Teachers to understand national expectations and assess their own performance in the broader
national context
Pupils and parents to understand how pupils are performing in comparison to pupils nationally

Nationally standardised summative assessments include:
●
●
●
●

Early Years Foundation Stage (EYFS) profile at the end of reception
Phonics screening check in year 1
National Curriculum tests and teacher assessments at the end of Key Stage 1 (year 2) and Key Stage
2 (year 6)
The Year 4 Multiplication Tables Check (MTC)

5. Reporting to Parents
Children’s attainment and attendance is shared with parents at the end of the year via an end of year
report.
Parents are invited twice a year; once in the autumn term and again in spring for a parents evening to
discuss children’s progress and attainment in detail.
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At any point in the year if parents wish to discuss the progress and attainment of their child, an
appointment can be made with their child’s class teacher.
6. Inclusion
The principles of this assessment policy apply to all pupils, including those with special educational needs or
disabilities.
Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’
special educational needs and any requirements for support and intervention.
We will use meaningful ways of measuring all aspects of progress, including communication, social skills,
physical development, resilience and independence. We will have the same high expectations of all pupils.
However, this should account for the amount of effort the pupil puts in as well as the outcomes achieved.
We use Development Matters to support teachers to make judgements for pupils who are not engaged in
subject specific study in KS1 and KS2, these children are also regularly assessed on the Engagement Model.
For pupils working below the national expected level of attainment, our assessment arrangements will
consider progress relative to pupil starting points, and take this into account alongside the nature of pupils’
learning difficulties.
Engagement Model
At the heart of our curriculum are our unique, individual learners. We recognise that a small number of our
learners may be working below the pre key stage standards and not engaged in subject specific study at
KS1 or KS2. These learners will be assessed using the Engagement Model.
The Engagement Model is an assessment tool that helps teachers to assess pupils who are not engaged in
subject specific study.
It is broken down into the following 5 areas of engagement:
exploration
realisation
anticipation
persistence
initiation
The 5 areas are not hierarchical, so there is no expectation that pupils need to demonstrate progress in all 5
areas.
Instead, each of the areas represent what is necessary for pupils to fully engage in their development and
reach their full potential. The areas also provide the scaffolding to enable pupils to become independent in
developing a new skill or concept.
Who should be assessed using the Engagement Model?
The engagement model will be used for pupils at KS1 and KS2 who are working below the standard of the
national curriculum assessments and not engaged in subject-specific study. Pupils who are working below
the standard of National Curriculum assessments but engaged in subject specific study will be assessed
using development matters. Subject-specific study occurs where a pupil can demonstrate recognisable and
specific skills, knowledge and understanding in English language comprehension and reading, English
writing and mathematics. Pupils using the engagement model are usually described as having severe or
profound and multiple learning difficulties. This means they have serious cognitive impairments and
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learning difficulties, which lead to significant delays in reaching developmental milestones. They operate at
very early stages of cognitive, physical, social, and emotional development.
Using engagement as the focus of statutory assessment for pupils who are not engaged in subject-specific
study helps to ensure that they are developing the right skills and concepts in their physical, social,
emotional, and cognitive development. This can help them progress on to subject-specific study when they
feel confident enough to do so.
Each child’s journey will be unique to them and the use of the engagement model as an assessment tool will
be closely linked to pupils’ individual needs and Outcomes as described in their EHCP. It will form part of
the assess, plan do and review cycle and will involve contributions from family members, teachers, support
staff and external professionals.
7. Roles and Responsibilities
7.1 Governors
Governors are responsible for:
●
●

Being familiar with statutory assessment systems as well as how the school’s own system of
non-statutory assessment captures the attainment and progress of all pupils
Holding school leaders to account for improving pupil and staff performance by rigorously analysing
assessment data

7.2 Headteacher
The headteacher is responsible for:
●
●
●
●
●

Ensuring that the policy is adhered to
Monitoring standards in core and foundation subjects
Analysing pupil progress and attainment, including individual pupils and specific groups
Prioritising key actions to address underachievement
Reporting to governors on all key aspects of pupil progress and attainment, including current
standards and trends over previous years

7.3 Teachers
Teachers are responsible for following the assessment procedures outlined in this policy
8. Monitoring
This policy will be reviewed yearly by the school’s assessment lead. At every review, the policy will be shared
with the governing board.
All teaching staff are expected to read and follow this policy.
SLT will monitor the effectiveness of assessment practices across the school, through: moderation, lesson
visits, book scrutinies, pupil progress meetings.

9. Links With Other Policies
This assessment policy is linked to:
●
●

Teaching and Learning policy
Early Years Foundation Stage policy and procedures
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12. Appendices
Appendix 1
●
-

-

-

Each piece of learning is marked against the Key Learning
Underline in a green highlighter where they have been successful for writing.
In Maths, indicate at the end of calculations / problems if they are correct with a green dash e.g.
24+ 6 = 30 ---Underline in a pink highlighter where the children should edit for improvements e.g. add missing
punctuation, improve word choice, add extra detail, check for sense, improve a calculation, choose
an appropriate method.
In Maths, indicate at the end of calculations if they are incorrect and need correction e.g. 24 + 6 =
31 ----

-

Underline in a blue highlighter no more than 3 age related spellings or subject specific vocabulary
in the broader curriculum. Adults write the spelling at the bottom of the page in green pen for the
children to practise at least 3 times. (see example below)
In Maths, this may be number formation.

-

Children must edit improvements in a purple pen during the lesson.

-

Key Learning on the sticker is highlighted in green if the child has achieved the learning.

-

Support given to children T/TA/I to be written next to the label.

-

Personal Targets for ‘B’ Children
If children can access curriculum appropriate learning but are identified as having gaps from
previous learning, teachers identify these swiftly and manageable targets are put in place to enable
children to close the gap.
In daily literacy books, in KS2, ‘B’ children will have the previous years assessment grids in their
books. Gaps will be identified on this grid.
Personal targets will be written in the books at the end of a piece of work, identified with a purple
highlighter. All future marking should be marked against that target until it is achieved.
Children should only have 1 target at a time.
Children should achieve their target 3 times independently, in 3 separate pieces of work before it is
fully achieved.
Teachers should underline in a purple highlighter where children have met their targets.
When a target has been achieved, children will receive a gold target achieved sticker.

-
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-

The target will be highlighted green on the assessment grid, with the date it was achieved.
In KS1 children are grouped homogeneously in RWI, specifically targeting their needs.

-

Personal Targets for ‘C’ Children
If children are unable to access curriculum-appropriate learning they are assessed by the SENCo and
given personalised needs and strategies targets to enable them to be successful.
These needs and strategies targets will be kept in the back of their daily literacy books
Personal targets will be written in the books at the end of a piece of work, identified with a purple
highlighter. All future marking should be marked against that target until it is achieved.
Children should only have 1 target at a time.
Children should achieve their target 3 times independently, in 3 separate pieces of work before it is
fully achieved.
Teachers should underline in a purple highlighter where children have met their targets.
When a target has been achieved, children will receive a gold target achieved sticker.

-
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